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Introduction
Reading problems are among the most prevalent concerns in American schools; 
poor readers in middle schools are particularly at risk for dismal academic careers
without special assistance. Although students are expected to read purposefully in
subject-area classes by the time they reach the middle grades, teachers contend that
many of these students “can’t read, won’t read, or will read but fail to comprehend
most important information from text” (Bintz, 1997, p. 201). 

This quasi-experimental study with matched control groups explored the effects of
Read Now comprehensive reading intervention program on the reading performance
of students at risk of continuing reading failure.
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S C I E N T I F I C R E S E A R C H

Read Now® Helps Struggling Readers Achieve More 
on Assessment than Comparison Students

Summarized from: Algozzine, B. (2004). Effects of Read Now on adolescents at risk 
for school failure. Journal of At-Risk Issues, 10(2), 1-8.

Main Findings
• After just 12 weeks, students in Read Now

classrooms achieved significantly more on

STAR Reading® than students in matched

control classrooms.

• Effect sizes for Read Now student gains

were consistently between 0.35 and 0.40.

• Read Now students exhibited improved 

attitudes toward reading at the end of the

intervention; comparison students showed

no comparable improvement in attitudes.

Study Profile 
Students: 238, Grades: 6, 7, 8

Treatment Group Race/Ethnicity

White: 62%

White: 55%
Hispanic: 33%

Other: 7%

Other: 5%
Black: 7%

Control Group Race/Ethnicity

Hispanic: 31%
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Methodology
Read Now combines state-of-the-art information technology
software, proven instructional materials, ongoing, interactive
support, and customized professional development to provide
assistance to struggling readers. It focuses on improving the five
essential components of effective reading instruction as recom-
mended by the National Reading Panel: phonemic awareness,
phonics, fluency, vocabulary, and comprehension.

The study involved 238 sixth-, seventh-, and eighth-grade stu-
dents, each experiencing below grade level reading performance.
The Read Now group was comprised of 122 students from seven
different schools. The control group, which included 116 stu-
dents, was selected from three of the same schools as well as
three different schools. Both groups were similar in terms of
gender and race and eligibility for free and reduced lunch, 
special education and Title I programs.

Teachers used Read Now to complement instruction from
March to June of the school year. At the onset of the study, all
students were pre-tested with the STAR Reading reading assess-
ment. There were no significant differences between treatment
and control students on the pre-test. They post-tested with
STAR Reading 12 weeks later. Students also completed attitudi-
nal surveys at the beginning and end of the study.

Results
At the end of the study period, Read Now students 
demonstrated significantly greater gains in reading achievement
than comparison students (F (1,236)=11.43, p<0.01 for STAR
Reading NCE scores). These gains represent approximately 

one-half of a year’s growth in reading in only 12 weeks. And
they constitute a moderate 0.40 effect size for Read Now in
improving student reading achievement.

In addition, Read Now students demonstrated noticeably better
attitudes toward reading at the end of the study than their coun-
terparts. Read Now students exhibited more positive reactions
to statements such as “I like reading” and “I think I can become
a better reader.” Comparison students’ attitudes toward reading
remained largely unchanged over the 12-week study period.

Teachers also consistently reported that Read Now students 
read more books, liked reading more, and became better readers
because of their participation in the program. All teachers using
Read Now agreed or strongly agreed to being generally satisfied
with the program. And nearly 93% of the teachers felt that it
was easy to manage the program’s four key instructional activi-
ties (Reading To students, fluency practice, guided independent
reading, and lessons).

Conclusion
Many middle school teachers are not trained or prepared to
teach basic reading skills, a situation mired by the lack of variety
in materials provided for instruction. Pressure to improve on
high-stakes assessments also reduces the potential for making
changes to middle school reading programs. However, the Read
Now reading intervention program offers promising alternatives
to meet the continuing needs of struggling readers in the middle
school grades.

1Bintz, W.P. (1997). Exploring reading nightmares of middle and secondary school teachers. Journal of Adolescent and Adult Literacy, 41(1), 12–24.


